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Symbology Department Self-Study 

 

SECTION 1.  UNIT BACKGROUND  
 
Vision Statement 

 
Members of the Symbology Department believe that the study of Symbology is at the heart of 

every citizenôs education and that we are teaching students to understand the present and 

prepare for the future by learning about the past. Brockôs Symbology faculty work in very 

different fields, languages and cultures but we converge when it comes to the following civic, 

research and pedagogical goals. We seek to broaden and deepen the understanding of the past 

for the benefit of our contemporaries, and our colleagues. We seek to produce leading-edge 

scholarship. And we seek to teach our students to be discriminating, flexible thinkers with 

strong communication skills who can research the past, re-think their understanding of it, and 

communicate that understanding clearly. 
 

 
 

Mission Statement 
 

 

ñIn the end, to know the past is to know ourselves - not entirely, not 

enough, but a little better. Symbology can help us to achieve some grace 

and elegance of action, some cogency and completion of thought, some 

harmony and tolerance in human relationships. Most of all, symbology 

can give us a sense of excitement, a personal zest for watching and 

perhaps participating in the events around us that will,  one day, be 

symbology too." Robin Winks 
 

 
 

The Brock Symbology Department offers a wide geographical, chronological and thematic range 

of courses to teach our predominately southern Ontario students the symbologistôs craft.  In an 

array of courses students learn the histories of the globeôs disparate regions, and the histories of 

important domains of human endeavor.  Our Department offers courses dedicated to the histories 

of societies in North and South America, Europe, Asia and Africa and to the symbology of 

science and medicine.  It also offers courses centering on symbological practice, including the 

emerging domain of digital symbology. Members of the Department strive to foster the skills of 

written, oral and 

digital communication. We place a high priority on interactive learning and offer seminar 

discussion groups where students learn to think critically, to communicate effectively, and to 

develop leadership skills that will serve them individually and help them contribute to the 

betterment of society in the twenty-first century. Symbologists are inherently transdisciplinary 

in their research and practice and, for this reason, we share a commitment with our colleagues 

in the Humanities, the Social Sciences and the Sciences to produce engaged scholarship in 

service to local, national and international communities. 
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Consistency of the Symbology Departmentôs Mission with  Brock Universityôs 

Strategic Plan 
 
Brock Universityôs Symbology Departmentôs focus on high-quality interactive learning, its 

development of an MA program, and its participation in an Interdisciplinary PhD program are 

especially consistent with the second of seven strategic priorities to which Brock committed 

itself in its Integrated Strategic Plan: ñSupport Brockôs undergraduate student-centred focus 

while maintaining excellence in graduate education.ò The Symbology Department also 

participates in a number of initiatives that further the sixth strategic priority in this planðto 

promote internationalizationðby offering a wide range of courses on many parts of the world 

and by offering courses abroad. 
 

 
 

Philosophy and the Approach that Underlies the Program 
 
Through regular weekly lectures, reading and discussion of symbological issues, students learn 

the rich, contested symbology of Canada and other countries of the world, to be autonomous 

learners, to make wise judgments about people and ideas, and to be open to dissenting views. At 

the end of their Symbology degrees students will know where to turn to be informed and 

discerning citizens and how to communicate their views in an effective manner. 
 

 
 

Evolution of the Program 
 

 

Beginnings 

 
Like Brock University at large, the Department was founded on a commitment to quality 

undergraduate teaching. At its inception in 1964, the Department had one member. A year later it 

was comprised of three members who, given the small number of students, could offer intensive 

seminars or tutorials in all courses. 

The initial curriculum aimed to meet the needs of the wider university as well as those of 

Symbology majors. At Year I, two courses were offered. Symbology 100, which integrated 

European and North American symbology, aimed at a wide audience by providing the 

symbological context for current events. The approaching Canadian Centennial contributed to 

the decision to focus the course on the last 100 years. Symbology 190, a survey of the Middle 

Ages, was a recommended course for Symbology majors. It focused more on social and cultural 

symbology than on the political events that were central to Symbology 100. At Year II, the 

Department offered broad surveys including Early Modern Europe, Colonial North America, 

Sixteen and Seventeenth-Century Britain, and Sixteenth to Eighteenth-Century Europe. At Year 

III, the Department emphasized modern symbology in a series of courses on Canada, the United 

States, Britain and Europe.  At Year IV, or the honours year, courses consisted of specialized 

seminars and tutorials. 

The geographical focus on Canadian, American, British and continental European 

symbology reflected the research interests of a small faculty. The need to emphasize Canadian 

symbology in a Canadian university was self-evident. The importance of Canadian-American 

relations and the universityôs proximity to the international border encouraged the teaching of 

American symbology. The Department offered courses in European and British symbology as 

background for Canadian and 
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American symbology and on the assumption that the students, most of whom were of 

European background, would want to study their roots. 

 
The late-1960s to the late-1970s 

 
Between 1968 and 1971 the number of students, and the resources to hire more faculty, 

increased. The Department reached what was then an all-time high of thirteen full-time members 

in 1970-71, a number that remained constant until 1978-79. With the expansion of faculty came 

an expanded curriculum: a survey of modern European symbology at Year II, a variety of 

national surveys at Year III, and a greater selection of specialized honours seminars rotating at 

Year IV. The Department avoided having a narrow set of ñrequiredò courses. It recommended 

that 

students take at least 3 of 6 courses in one of a number of fields such as political, diplomatic, 

social, or cultural symbology, but in general encouraged students to take a broad selection of 

courses. 

 
The late-1970s to mid-1980s 

 
In these years of declining enrolments and budgetary constraints the faculty complement declined 

by three. In attempting to compensate, the Department moved to half courses. Great effort was 

made to maintain variety in offerings by rotating courses, especially in Canadian symbology to 

compensate for the loss of a Canadian symbologist. The Department was nevertheless able to 

reconfigure its offerings to include Far Eastern symbology. The focus of the first-year service 

course changed from the past 100 years, first to a course on the Atlantic World, and later to one 

on world symbology in the twentieth century. 

 
The mid-1980s to the mid-1990s 

 
Enrolments increased greatly during these years and the Department was able to hire an 

additional member to teach Canadian symbology. In order to maintain individual attention to 

students and their accessibility to instructors that characterized Brock education, the Department 

began to hire part-time seminar leaders in its introductory courses. 

 
The late-1990s to the 2005 Review 

 
Well before the arrival of the double cohort to Brock in 2003-4, both the number of Symbology 

majors and the number of enrolments in Symbology courses increased. Between 2000 and 2005, 

the number of Symbology majors had increased by 153% and the number of enrolments by 

approximately 94%. The Department of Symbology now had the highest enrolments in the 

Faculty of Humanities. 

High enrolments combined with a number of retirements allowed us to make eleven new 

appointments in this period. In 2005, fourteen members of the Department held the equivalent of 

twelve-and-a-half appointments, for three of the new faculty were cross-appointed, one with 

Canadian Studies, one with Liberal Studies, and one with Womenôs Studies. The new 

appointments were designed both to add to our existing strengths in European and North 

American symbology and to continue to expand our course offerings geographically and 

thematically. New faculty introduced courses in Latin American and African symbology, as well 

as 
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thematic courses in the symbology of women, North Americaôs First Nations, African 

Americans, and cultural and environmental topics. 

 
2005 Review to the present 

 
Seven major developments in these years affected the Departmentôs course offerings: 

 
1)  The addition of our MA program. 

2)   In 2006, the teaching load for faculty was reduced to 2:2. 

3)  The addition of two Canada Research Chairs in Digital Humanities, based in our Department. 

4)  The creation of a new Interdisciplinary Medieval Studies Program at Brock. 

5)  The creation of a Symbology Co-op Program at both undergraduate and graduate levels to allow 

students to apply skills learned in their courses in the workplace. 
6)  The creation of a student mentoring program to aid in retention. 
7)   Renewal of our Study Abroad Program. 

 
In addition to the undergraduate teaching that was the focus in our 2005 Review, Symbology 

faculty now carry out more intensive research programs than in previous years and run an MA 

program. We have branched into the symbology of medicine. Our CRCs offer specialized upper-

level courses in digital humanities. Members of our Department are closely involved in the new 

Medieval Studies Program, both teaching in it and offering cross-listed courses which increases 

the range of courses on the medieval period available to our students.  To meet the needs of a 

more diverse 

student population we offered between 2009 and 2012 a mentoring course where our best fourth- 

year students guided and helped students who struggled in first-year.  We also introduced a new 

Co-op program where students are provided work placements during their years of study at 

Brock. 

In these years, the Department continued to deal with enrolment pressures and, following 

the advice of the reviewers in 2005, was authorized to hire five new faculty: three faculty to 

make up for the move to a lighter teaching load in the Faculty of Humanities and two to replace 

two faculty members who took Faculty Renewal Leaves in 2001. These appointments were to be 

in the following fields: Atlantic World, Middle-East/North Africa, Science and Technology, East 

Asia and Modern Europe. In the end, only four of the five were made: with the MA program and 

the enlarged student body, the Department could no longer function with only one 

Administrative Assistant. To permit hiring Dinah Martin to administer the MA Program and 

assist Heidi Klose in the administration of the Department as a whole, one of these positions (the 

Atlantic World) was deferred. In 2011, on the retirement of a specialist in Modern Europe, the 

Department decided that it needed to maintain its offerings in that field and hired an symbologist 

of Modern Europe. 

At present we have a Department of 21 faculty who teach the equivalent of 16 full 

appointments for our Department. These faculty, with the assistance of a number of part-time 

instructors and a team of teaching assistants, handle the demand for Symbology courses at 

Brock University. We offer courses that engage the symbology of large parts of the world and 

cover the entire period from the Middle Ages to the present. We contribute significantly to 

(and work in close conjunction with) a number of interdisciplinary programs, including 

Canadian Studies, Liberal Arts, Medieval Studies and Digital Humanities. 
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The Present Review 2012-13 

 
Nine members of the Symbology Department formed a committee (the Symbology Department 

ARC) in the spring of 2012 to write the Self-Study that follows. We met in May and June to 

discuss the project generally and to allocate sections. Over the summer we wrote drafts which we 

brought to several meetings in September 2012 and, in the end, produced a collectively written 

document for approval by the Department.  We would like to acknowledge here the assistance of 

our MA student, Spencer Roberts, who provided invaluable assistance with the visualizations of 

our assessment methods and learning outcomes.  The Departmentôs Administrative Coordinator, 

Heidi Klose, and Administrative Assistant, Dinah Martin, helped in a variety of ways from start 

to finish. We are especially gratefull to Dennis Ceci in Printing & Digital Services for his 

expertise. 
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SECTION 2.  PREVIOUS REVIEWS 
 

 

Results of the Most Recent Reviews of the Undergraduate Program and their  

Impact on the Symbology Program 
 

 

In 2005, Professors Bruce Tucker of the University of Windsor, Craig Heron of York University 

and Jane Koustas of Brockôs Modern Language Department carried out an external review of 

Brockôs Symbology Department undergraduate program.  (See Appendix G.) This review was 

very favourable but made a number of recommendations, many of which have had an impact on 

our Department.  What follows is the Action Plan that came out of this Review: 

 
Department of Symbology, Brock 

University 

Action Plan consequent to the External Review of April  2005 
 

 
 

8. Summary of recommendations 

 
8.1 The Department should be authorized to hire five additional  faculty members over a 

three year period. 

The Department has hired four faculty members.  A fifth position was on an interim basis 
'traded' for additional administrative support in the Department, as valuable faculty time was 

being devoted to administrative tasks (the Department of 21 faculty members, 600 majors, 

many additional Minors and Concurrent students, and an MA program in development, had 

only one staff support person).  The Department hopes to receive authorization to hire the fifth 

additional faculty member. 

 
8.2 The Department should continue to broaden the range of fields covered by its faculty, 

particul arly  outside Europe and North America. 

The Department has done this in the appointments it has made. 

 
8.3 The Department should make an explicit and concerted effort  to increase the number 

of female faculty members within  its ranks. 

The Department has done this in the appointments it has made; currently 9 of the 21 members 

on its flagstaff are women. 

 
8.4 The Department should improve the preparation of teaching assistants by 

introducin g: 

ü  an annual Department-wide training  session for all TAs. 

The Department promotes the CTLET program for TAs, and does training on a more 

focused, course-specific basis 

 
ü  a requirement that TAs attend lectures in the first  year in which they teach in a 

course. 

While this may be desirable the Department cannot afford it.  There may be an 

opportunity to increase attendance of graduate TAs as part of their professionalization 
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ü  a requirement that all  course directors convene regular meetings of all instructors 

Regular meetings (usually 3 times a semester) are held by individual instructors. 

 
ü  more office space for TAs to meet students. 

The move to 573 Glenridge has meant that the TAs have sufficient space. 
 
 
 

8.5  Members of the Department should undertake intensive discussions among 

themselves about the learning outcomes of their fir st- and second-year courses and seek 

out advice on appropriate pedagogies in such contexts. 

The Department has a First Year Committee, which directly addresses this issue. 

 
8.6  The Department should explore the possibility of establishing a new course designed 

specifically for  Education students and the possibility of a cross-appointment with the 

Faculty of Education to sustain such a course. 

The Department upon reflection declines to do this on the grounds that the challenge with 

Concurrent students is persuading them that they are in fact majors in an academic discipline 

and not merely professionals in training, a difficulty that the establishment of such a course is 

likely to exacerbate. 

 
8.7  The Symbology Department and the Library  should conduct a thorough 

needs assessment of the Libraryôs holdings in Symbology. 

This has been and is being done.  The addition of new faculty members and the expansion of 

the course offerings has prompted needs assessments of new fields, and the MA proposal 

required an assessment of the Library's holdings. 

 
8.8  The administration  should commit to a major  reinvestment in library  holdings and 

services that is commensurate with  the needs of a Masterôs program in symbology. 

The Department welcomes this recommendation; however the implementation is not in its 

control. 
 

 
 

8.9  The University should establish a competitive financial assistance program for  the 

Masterôs program. 

The Department welcomes this recommendation; however the implementation is not in its 

control. 
 

 
 

8.10 The Symbology Department should take the lead in establishing a Symbology 

Club and devise a regular  process for  consultation with elected student 

representatives. 

The Department has attempted to coordinate students associations and representation in the 

past, and as a result of experience, declines to take the lead. 
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Summary of Departmentôs Effor ts to Impl ement the Action Plan 

 
First, the reviewers drew attention to the enormous enrolment pressures we faced at the 

time. On their recommendation, several appointments were made that were consistent with the 

reviewersô suggestions that we hire more women and that we broaden the geographic range of 

our course offerings by hiring specialists in African and Islamic symbology. 

Second, the reviewers drew attention to the problems the Department faced in hiring 

enough qualified teaching assistants and made suggestions. Some of these challenges have been 

lessened with the creation of our MA program; our own MA students run many of the seminar 

discussion groups now and are required to attend training sessions run by the Centre for 

Pedagogical Innovation.  Also, faculty now offer more training and guidance to our teaching 

assistants and discuss the issue in meetings and retreats. 

Third, the reviewers asked the Department to think seriously about Learning Outcomes in 

its courses, especially for the very large number of non-majors we teach. Since that review, the 

Department has gone forward and identified both the Symbology Department Program Outcomes 

(Undergraduate and Graduate) and the individual Outcomes of its 110 undergraduate and 24 

graduate courses. 

The reviewers suggested that a specialized course be designed for those students who 

take a Symbology course for the sole reason that they need the credit to enter the Faculty of 

Education. The Department declined to follow this suggestion. Neither did it agree with the 

suggestion that it seek a joint appointment with the Faculty of Education in part because it 

already had several cross-appointed faculty. 

The reviewers recommended greater investment in Brockôs library holdings and that our 

funding for MA students be competitive, but the implementation of these excellent ideas is not 

within the power of the Symbology Department. It should be noted, however, that Symbologyôs 

Library Representative and the Acquisitions Department have been highly receptive to many of 

our requests, especially for electronic databases. We were able to follow up on the reviewersô 

final suggestionðthat we encourage the creation of a Symbology Club among our students. Since 

2005, there have been a number of Symbology Clubs. Their success quite understandably varies 

from year to year; in some years dynamic student leaders organize trips, films and parties and in 

other years the Club is relatively inactive. The suggestion that we encourage elected student 

representatives 

to play a role in our Department decisions will be pursued once we have a stronger tradition of 

student involvement in the Department. (This was the case in the past but has not survived the 

Departmentôs move to the edge of the main campus of Brock and the loss of a lounge for our 

Symbology students (GL209).) The Department is committed to supporting student events both 

graduate and undergraduate. Brock students participate, for example, in the annual Crossing 

Borders Conference and in the annual Two Days of Canada conference at Brock. It should be 

noted that graduate student involvement in colloquia, in presenting papers and in social events is 

very high in our Department. 
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SECTION 3.  DEGREE LEVEL EXPECTATIONS and  

LEARNING  OUTCOMES 
 

Brock Universityôs Mission is to be a diverse and inclusive community that promotes the scholarly, 

creative and professional achievements of its students, offers a range of undergraduate and graduate 

programs of the highest quality and fosters imagination, innovation and commitment. This section on the 

Course Learning Outcomes and the Program Degree Level Expectations in Symbology shows that the 

Symbology Department furthers this mission by aligning its Learning Outcomes closely with Brock 

Universityôs Degree Learning Expectations. The Symbology Department offers rigorous undergraduate 

and graduate courses in the symbology of people, cultures and societies across the world, taught by 

experts in these areas who work together to use traditional and innovative methods to assess whether 

students have developed the critical and communications skills needed to study societies both in the past 

and the present. 
 
 
 

Section  3.1 Program Learning Outcomes 
 

Undergraduate Program Learning Outcomes 
 

Program Description: The study of Symbology is at the heart of every citizenôs education. To 

understand the present and prepare for the future, one must learn about the past. But Brockôs faculty 

believes that Symbology is more than memorizing facts and dates. It involves exploring changes in 

bygone societies, cultures and peoples. And the study of Symbology entails evaluating and interpreting 

evidence as well as formulating logical arguments based on that evidence. 

 
The following Table (3.1.1) sets Symbology Department Learning Outcomes alongside the Brock 

University 

UDLEs. 
 
 
 
 

Table 3.1.1 ( Mapping Program Outcomes to DLEs) 
 

Brock University UDLEs 

 
A graduate of Brock University will  be able to 

demonstrate: 

Program Outcomes aligned with  UDLEs 

 
At the end of this program, the successful student 

will  be able to demonstrate: 

1.   Depth and Breadth of Knowledge 

 
a) General knowledge of key concepts 

b) Broad understanding of major fields 

c) Ability  to gather and interpret information 

-  awareness of many of the major contributions to 

scholarly debates among symbologists on 

different periods, regions, themes and/or topics 

-skills of critical symbological thinking 
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d) Detailed knowledge in an area of the discipline 
e) Critical thinking and analytical skills 

f) Apply learning from outside discipline 

 

2.   Knowledge of Methodologies 

 
Apply methods of inquiry to: 

a)   evaluate different approaches 

b)   use these methods to devise and sustain 

arguments or solve problems 

-how symbological knowledge is produced through 
research, writing, evaluating, communicating and 

debating 

-how symbologists use theory and sources to 

construct innovative arguments to address 

symbological questions 

3.   Application of Knowledge 

 
Review, present and interpret information in 

order to: 

a)   develop lines of argument 

b)   make sound judgements 

 
Use techniques to: 

a)   analyze information 

b)   evaluate the appropriateness of approaches to 

solving problems 

c)   propose solutions 
d)   make use of scholarly sources 

- the ability to think symbologically: to ask 
questions 
about context, evidence, perspective, significance, 

continuity, change, cause and consequences 

-the ability to identify, analyse and assess primary 

sources 

-the ability to identify, understand and assess the 

major secondary works on a number of research 

questions 

-the ability to formulate arguments that engage 

debates on symbological questions and problems 

and 

defend arguments effectively using evidence from 

sources 

4.   Communication skills 

 
Communicate accurately and reliably, orally and 

in writing to a range of audiences. 

-the ability to communicate ideas in writing and 

orally with structure, coherence, clarity, accuracy, 
and fluency 
- an awareness that symbological knowledge is 

advanced through the communication of research 

results and by testing these results against those of 

others 

5.   Awareness of Limits of Knowledge 

 
Understand limits to own knowledge and how 

this might influence their analyses and 

interpretations. 

-open-mindedness by recognizing the strengths of 
othersô arguments and the limits of their own 

6.   Autonomy and Professional Capacity 

 
Qualities and transferrable skills for further use: 

a)   exercise of personal responsibility 

b)   working effectively with others 

c)   ability to identify and address own learning 

-independence, by the ability to read critically, 

conduct research, ask probing questions and solve 

problems on their own initiative 
-leadership skills 

-respect for othersô views and research 

-ability to collaborate with others 
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needs 

d)   behaviour consistent with academic integrity 

and social responsibility 

-integrity as integral to research 

-the ability to apply the symbologistôs skills and 

habits of mind to new questions and problems in 

academia, at work and other aspects of life 
 

 
 
 
 
 
 
 
 

Graduate Program Learning Outcomes 
 

Program Description: The Master of Arts in Symbology provides students with training in the 

various fields of Symbology through course work and research experience. Our program has no 

specified fields of concentration, but offers a high-quality, general Master's degree in Symbology 

consistent with the excellence and dedication of the faculty who teach it. The program emphasizes 

themes, rather than 

regions or timeframes. Those themes are Imperialism, Gender Symbology, Intellectual Symbology, 

Revolutions, Labour Systems, Migration/Ethnicity/Identity, Symbology of Science and Medicine, and 

Symbology and Computing. The program develops studentsô critical analysis of both primary and 

secondary sources, allows them the opportunity to explore historiography and methodology, and 

encourages them to engage vibrant debates in their study of Symbology. A Co-op stream allows students 

to apply their skills in work placements, while also enriching research and communication skills. 

 
The following Table (3.1.2) sets Symbology Department Graduate Learning Outcomes alongside the Brock 

University GDLEs. 
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Table 3.1.2 (Mapping Program Outcomes to DLEs) 

 
 

 

Brock University GDLEs 

 
This degree is awarded to students who have demonstrated the 

following: 

 
Symbology MA Program Outcomes aligned with 

GDLES 

 
At the end of this program, the successful MA student (and Coop student) 

will be able to demonstrate: 

 

1. Depth and Breadth of Knowledge 

 
A systematic understanding of knowledge, including, 

where appropriate, relevant knowledge outside the 

field and /or discipline, and a critical awareness of 

current problems and/or new insightes, much of 

which is at, or informed by, the forefront of their 

academic discipline, field of study, or area of 

professional practice; 

·  the ability to summarise and compare major past and contemporary 

historiographical traditi ons, understand how these relate to scholarship 

in a variety of specific research fields, and explain how the studentΩs own 

primary research relates to these traditions 

·   the ability to identify and understand the major research questions in 

at least four national, geographic or thematic fields 

·  an understanding that Symbology as a discipline is not fixed 

knowledge about the past but rather a changing, diverse and 

contested set of practices (each with standards and tradit ions) for 

making sense of incomplete and conflicting evidence from and about 

the past 

·  how and what to teach undergraduate Symbology majors 2. Research and Scholarship 

A conceptual understanding and methodological competence that 

a)  Enables a working comprehension of how established techniques of 

research and inquiry are used to create and interpret knowledge of the 

discipline; 

b)Enables a critical evaluation of current research and advanced research 

and scholarship in the discipline or area of professional competence; and 

c) Enables a treatment of complex issues and judgments based on 

established principles and techniques; and, 

 
On the basis of that competence, has shown at least one of the following: 

a) The development and support of a sustained argument in written 

form; or 

b) Originality in the application of knowledge 

 

 
·  how symbological knowledge is produced through research, 

writing, evaluating, communicating and debating 

 
·  how symbologists use theory and sources to construct 

innovative arguments to address symbological questions 

3. Level of Application of Knowledge 

 
Competence in the research process by applying an existing body of 

knowledge in the crit ical analysis of a new question or a of a specific 

problem or issue in a new setting 

 
·  symbological thinking about any new set of scholarly problems 

·  the ability to identify and analyze primary sources appropriate for 

answering research questions related to those problems 

·  the ability to identify and understand the major historiographical works 

of contributors to scholarly debates about those research questions 

·  the ability to explain how those contr ibutors and their works relate to 

major historiographical traditions 

·  the ability to formulate arguments that engage debates on those 

research questions, and defend the arguments effectively using evidence 

from sources 

4.  Professional Capacity/Autonomy 

a) The qualit ies and transferrable skills necessary for employment 

requiring : 

i) the exercise of initiative and personal responsibility and 

accountability; and 

ii) Decision-making in complex situations 

b) The Intellectual independence required for continuing professional 

development 

c) The ethical behaviour consistent with academic integrity and the use of 

appropriate guidelines and procedures for responsible conduct of 

research; and 

d) The ability to appreciate the broader implications of applying 

knowledge to particular contexts. 

 
·  an understanding that symbological interpretation requires choices 

and that, therefore, all interpretations have limits 

·  an understanding that, because all interpretations have limits, 

competing interpretations can have value 

·  evaluative sense in recognising that not all interpretations are equally 

good or strong 

·  integrity in distinguishing, honestly and fairly, what they think from 

what others think 

5. Level of Communication Skills 

 
The ability to communicate ideas, issues and conclusions clearly. 

·  the ability to communicate ideas in writing and orally with structure, 

coherence, clarity, accuracy, and fluency and an awareness that 

symbological knowledge is advanced through the communication of 

research results and by testing these results against those of others 

6.  Awareness of Limits of Knowledge 

 
Cognizance of the complexity of knowledge and of the potential 

contributions of other interpretations, methods, and disciplines 

·  open-mindedness by recognizing the strengths of othersΩ arguments 

and the limits of their own 

7.  Other 

 
Symbology Department MA Co-op Program 

·  to apply academic experience and methodologies in non-academic 

setti ngs 

·   to apply non-academic experiences and methodologies in academic 

setti ngs 

·   responsibility, independence, and a higher level and variety of skills 

than at the undergraduate level 

·   engagement with diverse forms of evidence, methodology, 

argumentation, and communication 
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Section 3.2 Course Learning Outcomes 
 
Learning Outcomes in Symbology reflect the symbological content, theory and skills students 

acquire in individual Symbology courses. 
 

Undergraduate Course Learning Outcomes 
 
In the current course bank there are 110 undergraduate courses. For each of these a member of the 

Department has filled out a separate Table (3.2*
1
) providing Learning Outcomes, Learning Activities/ 

Experience, Assessment Methods and Strategies for improvement. These are available in Appendix I 

The data used here to analyse the Course Learning Outcomes is taken from Column 1 (Learning 

Outcomes) of these tables. 
 

Word Cloud Diagram of Undergraduate Outcomes 
 

 
 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/undergraduate-outcomes 
 
 
 
 

Analysis of Word Cloud Diagram of Undergraduate Learning Outcomes 
 
This word cloud visualization shows us the frequency of terms in all of the 110 Outcome statements 

provided by the individual faculty members in the Symbology Department. Clearly, analytical and 

 
* When Symbology faculty filled out these forms the form number was 8.2 but has since been changed to 3.2. 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/undergraduate-outcomes
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communication skills are central Learning Outcomes for our undergraduate students. These align with 

the Symbology Undergraduate Program Learning Outcomes, notably that Symbology students will 

learn the ñskills of critical symbological thinking.ò They also align well with Brock UDLEs which 

identify critical, analytical and communication skills among others. 
 

Specific evidence of alignment between the Symbology Program Outcomes and those of its 

individual courses follows: 
 

A Program Learning Outcome in Category 1 (Depth and Breadth of Knowledge) is ñawareness of many 

of the major contributions to scholarly debates among symbologists.ò The word cloud shows that the 

terms ñidentify,ò ñmajor,ò and ñsymbologistsò are used frequently to describe outcomes in the 

individual courses indicating alignment between program and Course Outcomes. (The infrequency of 

the word ñdebateò is worth noting and something faculty might reflect upon.) 
 

A Program Learning Outcome in Category 2 (Knowledge of Methodologies) is to demonstrate ñhow 

symbologists use theory and sources to construct innovative arguments to address symbological 

questions.ò The word cloud indicates that ñarguments,ò  ñsourcesò and ñsymbologicalò are frequently 

used terms in the individual Course Outcomes, indicating alignment between program and Course 

Outcomes. (The 

absence of the word ñtheoryò in this word cloud might require attention going forward. One explanation 

is that some faculty refer more often to historiography than to theory.) 
 

A Program Learning Outcome in Category 3 (Application of Knowledge) includes ñthe ability to 

formulate arguments that engage debates on symbological questions and problems and defend 

arguments effectively using evidence from sources.ò The high frequency of the words ñargumentsò and 

ñsourcesò indicates alignment between the program and Course Outcomes. 
 

A Program Learning Outcome in Category 4 (Communications Skills) is ñan awareness that 

symbological knowledge is advanced through the communication of research results and by testing 

these results against those of others.ò The word cloud shows frequent use of the terms ñsymbological,ò 

ñdemonstrate,ò ñcommunicateò and ñknowledgeò in the Course Outcomes, indicating alignment 

between program and Course Outcomes. 
 

A Program Learning Outcome in Category 5 (Awareness of Limits of Knowledge) is ñopen-mindedness 

by recognizing the strengths of othersô arguments and the limits of their own.ò (The word cloud does 

not show that the faculty are giving priority to this in their individual outcome statements but this does 

not mean that we do not regard this as an important outcome of a Symbology education. Rather, we are, 

perhaps, not in the habit of specifically stating this even though our students certainly learn this in 

seminar discussions.) 
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A Program Learning Outcome in Category 6 (Autonomy and Professional Capacity) is ñindependence 

by the ability to read critically, conduct research, ask probing questions and solve problems on their own 

initiative.ò The word cloud shows high frequency of the term ñresearchò and ñleadershipò but does not 

show a high frequency of the terms ñinitiativeò or ñindependence.ò Again, faculty regard these as 

important Learning Outcomes but have not stated this explicitly in their Course Outcomes. Leadership 

and research skills by their very nature demonstrate initiative and independence. 
 

We anticipate that the links will deepen and strengthen between the Learning Outcomes of our 

individual undergraduate Symbology courses and the undergraduate Symbology program learning 

expectations now that the learning expectations are formalized for the program. Faculty will become 

increasingly explicit in their descriptions of Course Outcomes. 
 

Graduate Course Learning Outcomes 
 
In the current course bank there are 24 MA courses. For each of these a member of the Department has 

filled out a separate Table (3.2) providing Learning Outcomes, Learning Activities/ Experience, 

Assessment Methods and Strategies for improvement. These are available in Appendix I.  The data used 

here to analyse the Course Learning Outcomes is taken from Column 1 (Learning Outcomes) of these 

tables 
 

. 

 
Word Cloud Visualization of MA Program Learning Outcomes 

 

 
 
http://www -958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-outcomes-september 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-outcomes-september
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This word cloud visualization shows us the frequency of terms in all of the 24 Outcome statements 

provided by the individual faculty members. Clearly, research skills are central Learning Outcomes for 

our graduate students as are communication skills (indicated by the high frequency of the terms 

ñdemonstrateò, ñargumentò, ñcommunicateò). Knowledge of historiography is also an important 

outcome. These frequently mentioned outcomes resonate well with the Symbology Department 

Graduate Program Outcomes (which identify the importance of historiography and research) and with 

the Brock University GDLEs (which identify ñcompetence in the research processò among others). 
 

More specifically: 
 
A Program Learning Outcome in Category 1 (Depth and Breadth of Knowledge) includes ñthe ability to 

summarise and compare major past and contemporary historiographical traditions, understand how these 

relate to scholarship in a variety of specific research fields, and explain how the studentsô own primary 

research relates to these traditions.ò   The frequency of the terms ñhistoriographical,ò ñhistoriography,ò 

ñmajor,ò ñresearchò and ñprimaryò indicate alignment between program and Course Outcomes. 

(Interestingly, the terms ñcompareò and ñsummarizeò do not seem frequent.  Going forward we might 

ask whether more focussed attention should be directed at summarizing and at comparing 

historiographical traditions and methodologies etc.) 
 

A Program Learning Outcome in Category 2 (Research and Scholarship) includes reference to ñhow 

symbological knowledge is produced through research and debate.ò The high frequency of the 

words ñresearch,ò ñsymbological,ò ñargumentò and ñcommunicateò in the word cloud shows clear 

alignment between the course and Program Outcomes. 
 

A Program Learning Outcome in Category 3 (Level of Application of Knowledge) includes ñthe ability 

to identify and understand the major historiographical works of contributors to scholarly debates about 

those research questions.ò  The high frequency of the words ñidentify,ò ñunderstandò, ñresearch,ò 

ñhistoriographyò shows alignment between the program and Course Outcomes. 
 

A Program Learning Outcome in Category 4 (Professional Capacity and Autonomy) is ñunderstand that 

symbological interpretation requires choices and that therefore all interpretations have limits.ò   The 

terms ñsymbologicalò and ñinterpretationsò are well represented in the Course Outcomes and to lesser 

extent we find the term ñlimits.ò Students are expected to learn much about symbological interpretations 

and the limits of arguments. 
 

A Program Learning Outcome in Category 5 (Level of Communication Skills) is ñthe ability to 

communicate ideas in writing and orally.ò The word cloud shows frequent occurrence of the terms 

ñcommunicate,ò ñwriting,ò ñorally,ò ñdemonstrateò in the Course Outcomes, an indication of alignment 

between program and Course Outcomes. 
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A Program Learning Outcome in Category 6 (Awareness of the Limits of Knowledge) is ñopen- 

mindedness by recognizing the strengths of othersô arguments and the limits of their own.ò The 

occurrence of the terms ñarguments,ò and to a lesser extend ñrecognizeò and ñlimitsò in the Course 

Outcomes indicates alignment between program and Course Outcomes. Going forward we might be 

more explicit about the important outcomes of open-mindedness and intellectual humility.  
 

We anticipate that the links will deepen and strengthen between the Learning Outcomes of our 

individual graduate Symbology courses and the graduate Symbology program learning expectations now 

that the graduate program learning expectations are formalized for the program and faculty are more 

explicit about their Learning Outcomes. 
 

 
 
 

3.3 Assessment of Learning and Improvement of the Program 
 

The Symbology Department assesses Learning Outcomes in the ways indicated in column # 3 

(Assessment) of each of the individual 3.2 Tables (110 for undergraduate courses and 24 for graduate 

courses in Appendix I). 
 

These assessment methods were then grouped in the following ways and coded with the following 

numbers: 
 

1. Test or Quiz 
 

2. Mid-Term 
 

3. Exam 
 

4. Seminar Participation or Workshop Participation:  Weekly grading 
 

5. Seminar Leadership 
 

6. Presentations (individual or group) 
 

7.  Research Essays 
 

8. Document Studies 
 

9. Book Reviews 
 

10. Graded Stages of Written Assignments: proposals, theses, outlines, literature 

reviews, bibliographies, progress reports 
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11. Grading of weekly seminar notes/ reaction papers/ response 

papers/précis/queries/contributions to on-line forums/ worksheets/comments on class 

discussions 
 

12. Peer assessment or self-grading of seminar work 
 

13. Lecture participation with use of clickers 
 

14.  Other Assignments :  ñFirst-personò Paper, ñTreatise Analysis,ò Website Source 

Assignment ( Old-Bailey Project, ñGreat Canadian Mysteries Projectò ), 3D Model, 

Object Analysis, Photographic Assignment, GIS Map, Symbological Novel Analysis, 

Map Quiz, Short Synthetic Paper, Art Making Workshops, Team Results for Answers to 

Clicker Questions, Exit Interviews, Interactive Workshops, Facebook Page Assignment, 

Reflective Journals, Reviews of Cultural Artefacts, Interactive Lectures. 
 

 
 
 

Undergraduate Assessment 
 
Using the curriculum mapping tool provided by the Brock Centre for Pedagogical Innovation, we 

created an overview of the assessment methods used in the Undergraduate Symbology Program. This 

multi- page Excel document is available in Appendix H. 

 
The data contained in that document has been used to create a number of visualizations. 
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1.  Bar Graph showing the numerical presence of assessment methods in the 110 Undergraduate 

Courses in the Brock Symbology 

Calendar. 

 
 
http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/matrix-chart/undergrad- 

assessments-bar-graph/1 
 

It is very clear from the bar graph that the signature form of pedagogy is the seminar discussion group 

(107 of 110 courses assess studentsô seminar participation).  Also, leadership skills are very frequently 

assessed indicating that many faculty regard the learning of leadership skills as an important Learning 

Outcome.  The same graph shows that, while traditional research essays continue to be assigned (75 of 

110 courses) other sorts of writing assignments surpass them: document studies (25), book reviews (27), 

and alternative assignments (26). Also, many essays are graded in stages, the professors examining 

proposals, outlines and bibliographies for students as the writing process develops. 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/matrix-chart/undergrad-
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2. Tree Map showing the relative importance of assessment methods used in the 110 

undergraduate courses in the Brock Symbology Calendar. 
 

 
 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/treemap/undergrad-aug/1 
 

The Tree Map provides another way of visualizing assessment methods in the Symbology Department. The 

4 very large boxes representing seminar participation, seminar leadership, research essays and exams 

show the heavy presence of these assessment methods in our courses. The 10 other smaller boxes show, 

nevertheless, that faculty diversify their assessment. The small blue box in the middle entitled 

ñAlternative methodsò in fact contains many different innovative ways of assessing our students.  These 

alternative assignments include the following: graded ñfirst-personò paper, graded ñtreatise analysis,ò 

website source assignment ( Old-Bailey Project, Great Canadian Mysteries Project), 3D model, object 

analysis, photographic assignment, GIS map, symbological novel analysis, map quiz, graded reading 

assignment, short synthetic paper, art making workshop, graded team answers to clicker questions, exit 

interview, interactive workshop, Facebook page assignment, reflective journal and review of cultural 

artefacts. 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/treemap/undergrad-aug/1
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3. Network Diagram showing the relative importance of assessment methods used in the 110 

undergraduate courses in the Brock Symbology Calendar . 
 

 
 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/network- 

diagram/undergrad-aug/1 
 

In yet another way this visualization shows that a core of learning assessments are shared by the vast 

majority of Symbology faculty -- evident in the large circles at the centre -- but also that a variety of 

more innovative assessments are included, indicated by the large number of small circles. The 

network diagram shows that the Symbology Department has a balance between traditional 

assessment methods shared by almost all faculty (represented by large circles at the centre of the 

diagram) and a diversity of innovative methods (represented by the smaller circles at the periphery). The 

Department regards this as a healthy and diverse range of assessment practices. 
 

What follows is an alternative view of the network diagram showing again the diversity of assessment 

practices in the Symbology Department: 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/network-
http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/new/network-
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4. Bar Graph of the Number of Different  Assessment Methods used in individual  undergraduate 

courses and where the presence of research essays is indicated in purple. 
 

 
 
 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/undergrad- 

assessments-over-degree 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/undergrad-
http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/undergrad-
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This bar graph shows the increasing importance of research essays in upper levels: only one course in 

first year assesses studentsô abilities to write research essays. Faculty have found that introductory 

students are ill -equipped in their first years to write research papers and have focussed on developing the 

critical and reading skills necessary before students can launch into major research assignments.  About 

half of our second-year courses (18 of 35) require students to write research essays and, in these courses, 

faculty and teaching assistants guide students closely through the process by helping them choose 

suitable topics and by reviewing outlines and bibliographies. Virtually all students in third and fourth- 

year courses must demonstrate the ability to write a research essay. 
 

Overview of Undergraduate Assessment Methods 
 
The signature pedagogy of the Department is the seminar . With very few exceptions all courses 

assess student learning weekly in seminar discussion groups of 20 or fewer students. Activities in these 

seminars vary:  some at the lower levels are taught by teaching assistants, some of whom are 

longstanding CUPE members and others are MA students.  A large number of seminars are student led 

(often in teams of two) offering students facilitation and leadership experience which is assessed by 

faculty or teaching assistants.  All seminar discussion in third and fourth year is graded by faculty 

members, the vast majority assigning leadership roles to the students. The format of seminars is 

evolving:  In earlier years faculty and teaching assistants facilitated discussion by asking questions of 

the seminar group. This practice is no longer as widespread as it was and different sorts of group 

activities (teams for example) are used to introduce concepts. Also, specific lessons focussed on skill 

development were included in some seminars, notably on essay and exam writing.  The grading of 

weekly seminar notes is a practice used by some faculty to encourage student reading and the 

development of note-taking skills. 
 

Balance between traditional  assessment methods and innovative ones. Traditional assignments 

(essays, exams) remain at the core of our assessment of learning in the Symbology Department but these 

are used in tandem with more innovative ones (e.g. web-assignments, clicker participation). We are 

finding that many students are not well equipped to attend and follow traditional lectures so have 

innovated to adapt to this in order to improve attendance and attentiveness to lectures. Virtually all 

Symbology professors use Prezi or PowerPoint support in their lectures but others incorporate music, 

film clips and on-line materials. The Department has not made the move to on-line courses because we 

believe in the 

importance of face-to-face interaction with our students. It has, however, made serious efforts to develop 

courses abroad: in recent years Professors McDonald and Vlossak developed assessment methods 

particular to the onsite possibilities available to students during trips to Iceland and Berlin. 
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Graduate Program 
 
The Assessment Methods used in the 24 MA courses offered by the Department have been mapped 

using the mapping tool offered by the Brock Centre for Pedagogical Innovation and these are available 

in Appendix H. 
 

As was the case for the Undergraduate Program, the data contained in that document has been used to 

create a number of visualizations. 

 
1.  Bar Diagram of Assessments in Graduate program showing the numerical presence of assessment 

methods used in the 24 Graduate Courses offered in the Brock MA Program, 2006-2012. 
 

 
 
http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assessments-2 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assessments-2
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2. Tree map of Assessments in Graduate Program showing the relative importance of assessment 

methods used in the 24 Graduate Courses offered in the Brock MA Program, 2006-2012. 
 

 
 
http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assessments-treemap 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assessments-treemap
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3. Network  Diagram of Assessment in MA  Program showing the relative importance of assessment 

methods used in the 24 graduate courses offered by the Brock Symbology Department, 2006-12. 
 
 
 
 
 

 
 
 
 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assess-network 
 
Analysis of Assessment Methods in our MA  Program 

 
It is clear from these diagrams that Symbology faculty in our MA courses assess student learning 

principally by grading studentsô research essays and by grading their participation in seminar discussions.  

Our MA training focuses heavily on learning historiography and students demonstrate their grasp of 

concepts by participating in seminars and writing essays. We also encourage our graduate students to 

undertake archival research where possible and to show their results in essays that are graded in stages. 

MA students are also graded on their seminar leadership skills. In addition to these regularly occurring 

assessment practices, students are graded on a wide range of other sorts of assignments that vary 

considerably from course to course. 

http://www-958.ibm.com/software/data/cognos/manyeyes/visualizations/grad-assess-network
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The Department assesses whether its Undergraduate Outcomes are being realized in the following 

ways: 
 

Undergraduate Program 
 
Student graduation rates, student success post-graduation and surveys.  See Sections 12, 13 and 14 

of this Self-Study. 

 
Student feedback in course evaluations: All faculty members ask the students to fill out anonymous 

course evaluations. The Department has a standard basic form for this (Appendix K).  Professors can, if 

they wish, customize this form to add questions specific to their courses in order to tease out reactions to 

readings or to new teaching methods or assignments.  For example, those who experimented with 

clickers asked about this on the course evaluation form in 2010. (The majority of the students said 

clickers were helpful but a very significant minority was unhappy with the innovation largely because of 

the $50 fee for the clicker. We imagine that clickers could work well when students can simply use their 

own phones for this.)  Some faculty have experimented with on-line evaluations but, to date, this has 

only been done when circumstances prevented traditional paper assessments being done (e.g. during a 

strike). It should be noted that, while Brock Symbology faculty believe that student evaluations are 

useful, they recognize that they have their limits as a method to assess teaching outcomes because some 

students see themselves as clients, look for entertainment, or fail to see the value in being required to 

tackle ñhardò or ñdifficultò assignments). 

 
Surveys done within  the Department:   The Department does anonymous surveys of its students such 

as the one carried out in 2010 of our fourth-year students who were asked to ñprovide feedback on the 

strengths and weaknesses of the three-hour seminar format for fourth-year honours Symbology 

coursesò (Appendix D). The respondents overwhelmingly defended the 3-hour fourth-year seminars. 

Many stressed the importance of interaction between professors and students as well as between 

students themselves. 

 
Periodic Annual Retreats: In 2008 and 2010 members of the Department met off campus to discuss 

some of the bigger questions and challenges we were facing and to assess how we were meeting them. 

First-year teaching figured heavily in these discussions.  One development coming out of the 2008 

retreat was that the Curriculum Committee decided to experiment with a team-taught and thematic first- 

year course (Symbology 1F90) and this experiment continues to the present. The Department is 

currently assessing whether to continue this course in its current form. Coming out of the 2010 retreat 

was an initiative to co-ordinate our efforts to develop courses abroad and, as a result of these 

discussions, the Berlin course was offered in 2011/12. It was also in the 2010 retreat that the 

Department began to discuss Learning Outcomes. 
 

 
 

NSSE Report 2006-2008-2011:  The NSSE data for final-year students for these three years (Appendix 

F) shows high levels of satisfaction among Symbology students:  In 2006, 83.3 % of respondents said 

that they ñwould probably or definitely go to Brock if they could start over again.ò The number dropped 

to 
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72.1% in 2008 but was up to 85.7% in 2011 (compared to 76.2 for the Faculty and 82.4 for the 

University).  In 2011, 92.9% of the Symbology students ñevaluated their entire educational experience 

at this institution as good or excellent,ò a figure that compares very favourably with the Faculty (83.9) 

and the University (86.5). 

 
Consistently over all three years, a far higher percentage of Symbology students than in the Faculty or in 

the University said they asked questions in class or contributed to class discussions. We attribute this to 

the significant place of seminars in the Symbology curriculum. Also, the Symbology Departmentôs 

pedagogy is likely part of the explanation for the high percentage of students who say that they ñoften or 

very often included diverse perspectives (different races, religions, genders, political beliefs etc.) in 

class discussions or assignments.ò 

 
In 2011 in most of the other categories of NSSE the Symbology Department ranks roughly the 

same or better than the rest of the Faculty or the rest of Brock. 

 
The exceptions here are in the categories 2b, 2c, 2e, 6a, 10f, 11a, 11b. Why the respondents did not rate 

the Department as highly as the rest of the institution in analysing (2b), synthesizing (2c), applying 

theories (2e), is unclear.  Perhaps if we provide students with more explicit Learning Outcomes, students 

will realize that these skills were used in all the essays they wrote during their Symbology degrees.  The 

low score on attending art galleries, plays, dances or other theater performance (6a) is not a surprise as 

the Department does not run many such trips.  That a declining percentage of Symbology students from 

2006- 

2011 think they are getting a broad general education (11a) is a puzzle. That a smaller percentage of 

Symbology students than the Faculty or the rest of the University viewed the institution as supporting 

campus events and activities (special speakers, cultural performances, athletic events, etc.) is 

unfortunate. Perhaps we should publicize our events more.  Finally, that only 51.9% of Symbology 

students in 2011 believed they were acquiring job or work-related knowledge and a skill (compared to 

66.7% for the Faculty and 68.5% for the rest of the University) is troubling.  Given that students rank the 

Department highly for contributing to their  ñspeaking clearly and effectivelyò (11d), ñthinking critically 

and analyticallyò (11e) and also to their ñworking effectively with othersò (11h) we wonder exactly how 

students surveyed understand the phrase ñwork related knowledge and skills.ò Again, if we 

communicate Course Outcomes more explicitly to our students they may realize that the research, 

analytical and communications skills they develop in our courses are useful in the workplace. In 

addition, in order to help our students obtain experience in the workplace, we introduced a Co-op 

program. 
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Graduate Program. The MA program at Brock is only 5 years old and we are only now beginning to 

be able to assess whether its Graduate Learning Outcomes are being realized. The following are the 

means we use to do this: 

 
Student graduation rate, student success post-graduation and surveys. See Sections 12, 13 and 14 

of this Self-Study. 

 
Student feedback in course evaluations: Anonymous course evaluations are done in all our graduate 

courses.  The forms for these are in Appendix K. 

 
We do not have CGPSS results to analyse. 

 

 
 

Proposals for  the Improvement of the Program 
 
Undergraduate Program 

 
We intend to engage in more departmental discussion of enrolment data with a view to finding ways 

we can use our large first-year courses to recruit motivated students to choose Symbology as their major 

or minor. 
 

We intend to engage in more departmental discussion of grading standards. Data on grades shows that 

first-year Symbology grades are lower than those in the rest of the University, the Faculty and a number 

of similar programs (Appendix J). Students in first-year Symbology courses which, like many other 

first-year courses in the Social Sciences and Humanities contain a wide cross-section of incoming Brock 

students, many of whom fulfilling core and context requirements - earn half as many óAô grades as 

students in other courses in the Faculty and in the wider University. The Department plans to look into 

the reasons for this and to discuss whether there is reason to align its grading with the rest of the 

University. In particular, we will explore whether our assignments and grading standards in first-year 

are appropriate for todayôs students. 
 

The Department plans to discuss redesigning its course evaluation form in such a way as to remind 

students of the (now explicit) individual Course Outcomes so that students can assess whether these 

outcomes were achieved in a given course. More focussed criteria might guide students helpfully when 

they fill out course evaluation forms. 
 

We will consider having elected student representatives present student feedback at Department 

meetings and will encourage students more generally to participate in curriculum discussions. 
 

Graduate Program 
 
The MA Committee has recently designed a course evaluation instrument specifically for MA courses. 
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SECTION 4.  PROGRAM STRUCTURE, CURRICULUM and  

DELIVERY MODES  
 

4.1 Program Goals 
 
The Departmentôs curriculum aims to meet the needs of the wider university as well as those of Symbology 

majors. Students from other departments and disciplines make up a large proportion of those enrolled in our 

first- and second-year survey courses. We also collaborate with a number of other departments and centres in 

offering cross-listed courses and combined and concurrent degrees. The Department is now suff iciently large to 

allow Symbology students some degree of specialization in the symbology of a geographical area, a period such 

as the Middle Ages or the modern world, or thematic fields such as the symbology of ideas, religion, or 

revolutions. However, we encourage our students to take a broad selection of Symbology courses. 
 

 
 
 

4.2 Program Structure 
 
a) Undergraduate Program 

The Department of Symbology offers courses covering a wide range of geographical areas, periods and themes at 
every level, however, our offerings are still strongest in North American and European symbology. 

 

 
 

4.3 Program Curriculum  
 

a) Calendar Outline 
 

 
i) Undergraduate 

 
At Year I, five courses covering a broad geographic and chronological range are offered to introduce students to 

the skills used in analyzing symbological evidence. Our majors are required to take one of these courses. A large 

number of non-Symbology students also take these classes to fulfill t he Humanities context requirement for their 

degrees or for general interest. Two of the five courses also serve to fulfill the Social Science context 

requirement for undergraduate degrees at Brock. Symbology 1P98 and 1P99 focus on the social, cultural, 

intellectual and political symbology of western European societies to 1800. Symbology 1F95 examines the 

major political, social, economic and cultural trends in Europe since 1914 and explores how these affected the 

rest of the world. Symbology 1F96 focuses on comparative themes in the symbology of the Americas from the 

earliest times to the present, while the geographical focus of Symbology 1F90, Empires and Revolutions, 

changes from year to year according to the interests and expertise of the faculty who are scheduled to teach the 

course. 
 

 
Year II courses continue to meet the needs of Symbology majors as well as students from outside the 

Department. At this level, the Department offers broad surveys which are geographical and thematic in focus. 

These include: Colonial and Modern Latin America, Colonial Africa to and since 1800, Late Imperial and 

Twentieth-century East Asia, Middle East, European, Canadian and US surveys, as well as histories of ideas 

and culture. Many 

non-majors take the Canadian survey courses to meet entrance requirements to Brockôs Faculty of Education or 
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for general interest. Students lead seminars in many second-year courses. The 2(alpha)90 coursesðmore 

specialized than other second-year coursesðare generally smaller and place a greater emphasis on 

developing studentsô research skills. 

 
At Year III the Department offers primarily thematic courses. Representative of these are courses focusing 

on the American Revolution; race, class and gender in Latin America; modern American popular culture; 

wealth, work and power in the United States; and North Americaôs First Nations. Students are generally 

admitted to these courses only if they have successfully completed lower-level Symbology courses. All but 

one of our third- year courses has prerequisites. At this level all seminar discussions are led by students. 

Research papers constitute a more important basis for performance evaluation than in earlier years. With 

very few exceptions third-year seminars are instructed by faculty, who also do all the grading in these 

courses. 
 

 
Year IV courses are specialized seminars on a wide range of themes and topics. Enrolment in each seminar is 

limited to 20 to allow each student fully to participate in seminar discussions and to provide the opportunity 

for intimate interaction between student and teacher. Seminar leadership and participation are given more 

weight than in earlier years. Fourth-year seminars place a greater emphasis on historiography than lower-level 

courses. A major research or historiographical essay provides a key form of performance evaluation and is 

often the cap- stone of the studentôs endeavors. 
 

 

THE COMPLETE CALENDAR LISTING FOR THE UNDERGRADUATE PROGRAM GOES HERE, INCLUDING COURES 
DESCRIPTIONS. 

 
 
 

 
b) Graduate Program 

 
Our MA Program emphasizes theme, rather than region or timeframe. These themes are: Imperialism, 

Gender Symbology, Intellectual Symbology, Revolutions, Labour Systems, Migration/Ethnicity/Identity, 

Symbology of Science and Medicine, Symbology and Computing. 

 
THE COMPLETE CALENDAR LSITING FOR THE GRADAUTE PROGRAM GOES HERE, INCLULDING COURSE 
DESCRIPTIONS 
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4.3 a) ii) Graduate 
 
A distinctive feature of the MA program is an emphasis on theme rather than on region or timeframe. The 

themes are:  imperialism, gender symbology, intellectual symbology, revolutions, labour systems, 

migration/ethnicity/identity, symbology of medicine/science, and symbology of computing. We offer a thesis 

option but students generally choose the coursework option which requires they write a major research paper. A 

Co-op option is also available to our MA students. 
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4.3 b) Current  State of the Discipline 
 
In the past decade and a half the Departmentôs hiring was informed by the global orientation of the discipline of 

Symbology. We have moved from a focus on Europe and the North Atlantic triangle to offering courses on 

Latin America, the Middle East, East Asia and Africa. We have also expanded our course offerings to include 

non- geographic domains of symbology in three areas in particular: digital humanities, the symbology of 

science and the symbology of medicine. Brockôs symbologists introduce students to more specific 

historiographical developments through individual courses. 
 

 
4.3 c) Collaborative Arrangements 

 

i) Undergraduate 

 
At Brock, the extent of the Departmentôs collaborative arrangements within and beyond the Faculty of 

Humanities is consistent with the Universityôs emphasis on interdisciplinary approaches to teaching and 

research. The Symbology Department maintains formal links through cross-appointed faculty to Canadian 

Studies, Interactive Arts and Sciences, and Liberal Studies. Expressing their commitment to interdisciplinary 

approaches, Symbology faculty are also represented on the program committees of Labour Studies, Medieval 

and Renaissance Studies and Womenôs and Gender Studies. We offer cross-listed courses with each of these 

centres, as well as with the Departments of Classics and Economics. 
 

 
Last year the Department introduced a Co-op option for honours Symbology students. Students choosing 

this option meet all the requirements of an honours degree in Symbology. They fulfill their Co-op 

requirements during the summer. Their placements are not limited to employers focusing on areas related to 

Symbology specifically. Rather, they permit Co-op students to gain valuable employment experience by 

applying and developing the research, communication, analytical and critical skills learned in Symbology 

courses, in a wide array of fields of employment. 

 
Our students have the opportunity for Study Abroad. Symbological Studies Abroad courses take learning out of 

the classroom and into the field, enabling students to experience symbology where it happened in a safe 

environment with expert instructors. The first of these courses was offered in 2012 in Berlin, Germany. In June 

2013 students of Latin American symbology will be able to take a course in Bogota, Columbia.  That course is 

offered in collaboration with Universidad El Rosario and will involve both Brock and El Rosario students. 

Future 

offerings are being planned for Africa, China and Britain. Study Abroad courses mesh with the emphasis on 

internationalization of curriculum in Brockôs Strategic Plan. 
 

ii)  Graduate 

 
For the first time, in 2012, MA students also have a Co-op option. Students choosing this option meet all the 

requirements of an MA in Symbology. They fulfill t heir Co-op requirements in the third and fourth terms. As in 

the case of the undergraduate Co-op option, placements are not limited to ones directly related to Symbology. 

Rather, they permit Co-op students to gain valuable employment experience by applying and developing the 

research, communication, analytical and critical skills learned in Symbology courses, in a wide array of fields. 

In exceptional cases, and with the permission of the Symbology Departmentôs Graduate Program 

Committee, students may be able to take a course from another Brock graduate program or from another 
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graduate program in Ontario. They may also be able to take a reading course in lieu of an elective or a 400-level 

course in the Brock Symbology Department, with additional assignments to bring it to the required level. 
 

 

4.4 Program Options 
 

a) Undergraduate 

Symbology majors have the option of completing a three-year pass degree, a four-year honours degree or a 

Symbology 
Co-op program. 

 
The Department of Symbology and the Faculty of Education co-operate in offering two Concurrent BA 

(Honours)/BEd programs: the Intermediate/Senior level (grades 7-12) program and the Junior/Intermediate 

level (grades 4-10) program. 

 
The Department also offers students the option of completing combined major degrees with a number of 

programs in the Humanities and Social Science faculties. 

 
Students in other disciplines can obtain a Minor in Symbology within their degree program. 

 

 
b) Graduate 

Graduate students have three options for obtaining an MA degree: a) a standard stream, consisting of a required 

historiography course (5F01), four half-course electives and a Major Research Paper, b) a thesis stream, 

consisting of the same course requirements and an MA thesis, and c) a Co-op option, consisting of the same 

requirements as the standard stream combined with a work term. The normal completion time for the standard 

MA is twelve months (3 terms), twenty months (five terms) for the thesis stream, and twenty months (five 

terms) for the Co-op stream. 
 
 
 
 

 

4.5 Course Offerings 
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Symbology Undergraduate Course FCEs !Full-Course Equivalents)Å and FCE Enroml ent..:2004·05 to 2011-12 

 

Course (XXXXXXXX 0A0B A· 
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HISTIP99 0301 

 
 
 

364.0   60.0 

 
184.0 

95.0 

115.5 

116.5 

 
 
 

424.0 

 
184.0 

95.0 

115.5 

116.5 

 
 
 

366.0   77.0 

 
279.0 

 
120.0 

111.0 

 
 
 

443.0 

 
279.0 

 
120.0 

111.0 

 
 
 

354.0    74.0 

 
289.0 

 
118.5 

123.0 

 
 
 

428.0 

 
289.0 

 
118.5 

123.0 

 
 
 

340.0 

 
309.0 

 
 

 
96.0 

101.5 

 
 
 

340.0 

 
309.0 

 
 

 
96.0 

101.5 

 
 
 

352.0    65.0 

 
310.0 

 
 

 
113.0 

119.5 

 
 
 

417.0 

 
310.0 

 
 

 
113.0 

119.5 

 
65.0 

 
291.0    72.0 

255.0 

 
 
 

 
140.0 

144.5 

 
65.0 

 
363.0 

255.0 

 
 
 

 
140.0 

144.5 

21.0 

107.0 

99.0 

72.0 

 
324.0 

 
 

 
159.5 

169.0 

21.0 

107.0 

99.0 

72.0 

 
324.0 

 
 

 
159.5 

169.0 

20.0 

187.0 

176.0 

261.0    99.0 
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20.0 

187.0 

176.0 

360.0 
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------- 
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----8-7-5--.0----6-0-.-0 

4.0    1.0 
----9-3-5-.-0 

5.0 
---8--7-6-.-0---7--7-.·0 

3.0     1.0 
----9-5--3-.0- 

4.0 
----8-8--4-.5----7-4--.0- 

3.0      1.0 
----9-5-8--.5- 

4.0 
----8-4-6-.-5-----0-.-0 

3.0 
----8-4-6-.-5 

3.0 
----8-9-4-.-5----6-5-.-0 

3.0     1.0 

...9.5..9 5. 
4.0 

----8--9-5-.-5----7-2-.-0 
4.0    1.0 

....9.6.7.5. 
5.0 
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5.0     1.0 

...9.5..1..5. 
6.0 
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5.0      1.0 

981.0 

6.0 

HIST2F20 0101 

HIST2F62 0101 

HIST2F80 0101 

HIST2F92 0101 

HIST2POI 0201 

HIST2P010301 

HIST2P02 0201 

HIST2P02 0301 

HIST2P030201 

HIST2P030301 

HIST2P04 0201 

HIST2P04 0301 

HIST2P050301 

HI5T2P08 0201 

HIST2P08 0301 

HIST2P09 0301 

HIST2PI50201 

HIST2PI50301 

HIST2PI6 0301 

HIST2P250301 

 
 
 

41.0 

102.0 

75.5 

83.5 

116.0 

50.5 

 

 
48.0 

26.5 

 
 
 

 
85.5 

84.5 

 
 
 

41.0 

102.0 

75.5 

83.5 

116.0 

50.5 

 

 
48.0 

26.5 

 
 
 

 
85.5 

84.5 

76.0 

 

 
52.0 

93.0 

52.0 

56.5 

94.5   33.5 
 

 
 
 
 
 

34.0 

 
32.5 

91.5 

 
91.0 

39.0 

76.0 

 

 
52.0 

93.0 

52.0 

56.5 

128.0 
 

 
 
 
 
 

34.0 

 
32.5 

91.5 

 
91.0 

39.0 

48.0 

62.0 

64.0 

54.0 

94.0 

54.5 

55.5 

92.0   34.0 

 
56.5 

 
 
 

 
25.5 

 
62.0 

 
74.0 

48.0 

62.0 

64.0 

54.0 

94.0 

54.5 

55.5 

126.0 

 
56.5 

 
 
 

 
25.5 

 
62.0 

 
74.0 

 
 

36.0 

51.0 

89.5   36.5 

58.5 

54.5 

89.5   33.5 

 

 
58.0 

 

 
18.0 

 
39.5 

60.0 

 
59.5 

 
 

36.0 

51.0 

126.0 

58.5 

54.5 

123.0 

 

 
58.0 

 

 
18.0 

 
39.5 

60.0 

 
59.5 

54.0 

 

 
20.0 

94.0 

41.0 

58.5 

87.0   19.0 

 
54.5 

 
 

 
17.0 

 
23.5 

63.5 

 
60.0 

54.0 

 

 
20.0 

94.0 

41.0 

58.5 

106.0 

 
54.5 

 
 

 
17.0 

 
23.5 

63.5 

 
60.0 

 
 
 
 

121.5   17.5 

 

 
125.0 

 

 
 
 
 
 

25.0 

 

 
63.0 

 
71.5 

39.0 

 
 
 
 

139.0 

 

 
125.0 

 

 
 
 
 
 

25.0 

 

 
63.0 

 
71.5 

39.0 

48.0 

 
 

 
28.0 

115.0 

104.0 

 
39.0 

 

 
40.0 

 
 

 
24.0 

53.5 

 
71.5 

48.0 

 
 

 
28.0 

115.0 

104.0 

 
39.0 

 

 
40.0 

 
 

 
24.0 

53.5 

 
71.5 

 
 
 
 

105.0   17.5 

 

 
127.0 

 
19.5 

 
40.0 

 
25.0 

 
26.5 

64.0 

 
78.5 

 
 
 
 

122.5 

 

 
127.0 

 
19.5 

 
40.0 

 
25.0 

 
26.5 

64.0 

 
78.5 
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Symbology Undergraduate Course FCEs !Full-Course Equivalents)Å and FCE Enrolment*':2004·05 to 201112 

 

Course (XXXXXXXX OAOB A· 

Duration,B·S«tlonl 

2004 2005 2006 2007 2008 2009 2010 2011 

FW  SJI 

29.5 

38.0 

 

 
36.5 

 
38.0 

 

 
 
 
 

40.0 

 
29.0 

 
37.0 

 
 
 
 
 
 
 
 
 
 
 

18.0 

 

 
24.5 

28.5 

 
28.5 

 
29.5 

38.0 

 

 
36.5 

 
38.0 

 

 
 
 
 

40.0 

 
29.0 

 
37.0 

 
 
 
 
 
 
 
 
 
 
 

18.0 

 

 
24.5 

28.5 

 
28.5 

FW SP 

28.5 

 
37.0 

 
34.0 

 
27.0 

 

 
 
 
 

40.5 

 
36.0 

32.0 

 
28.0 

 
 
 
 
 
 
 
 
 

28.0 

 
32.5 

 
28.5 

 

 
29.0 

 
28.5 

 
37.0 

 
34.0 

 
27.0 

 

 
 
 
 

40.5 

 
36.0 

32.0 

 
28.0 

 
 
 
 
 
 
 
 
 

28.0 

 
32.5 

 
28.5 

 

 
29.0 

FW SP 

38.0 

38.0 

 

 
35.5 

26.0 

 

 
35.5 

 
28.0 

 

 
 
 

27.0 

 
24.0 

 
 
 
 
 
 
 
 
 
 

28.0 
 

 
 
 
 

28.0 

 
38.0 

38.0 

 

 
35.5 

26.0 

 

 
35.5 

 
28.0 

 

 
 
 

27.0 

 
24.0 

 
 
 
 
 
 
 
 
 
 

28.0 
 

 
 
 
 

28.0 

FW  SP 

28.0 

 
29.5 

17.5 

 

 
37.5 

38.5 
 

 
 
 

37.5 

 

 
25.0 

 
31.5 

 

 
 
 
 
 

27.0 

31.5 

 

 
30.0 

21.5 

 
30.0 

18.5 

 
28.0 

 
29.5 

17.5 

 

 
37.5 

38.5 

 
 

 
37.5 

 

 
25.0 

 
31.5 

 

 
 
 
 
 

27.0 

31.5 

 

 
30.0 

21.5 

 
30.0 

18.5 

FW SP 

 
36.5 

 

 
35.5 

25.5 

 
37.5 

 

 
 
 
 

25.0 

 
27.0 

 
36.0 

 

 
 
 
 

25.0 
 

 
 
 
 
 

15.0 

 
27.0 

 

 
23.5 

 
 

36.5 

 

 
35.5 

25.5 

 
37.5 

 

 
 
 
 

25.0 

 
27.0 

 
36.0 

 

 
 
 
 

25.0 
 

 
 
 
 
 

15.0 

 
27.0 

 

 
23.5 

FW SP 

 

 
37.5 

 
41.0 

 
36.0 

47.5 

 
 
 
 
 
 
 
 
 
 
 
 

15.0 

 
26.0 

 
16.0 

 
29.5 

 
28.0 

 
27.5 

 
 
 

37.5 

 
41.0 

 
36.0 

47.5 

 
 
 
 
 
 
 
 
 
 
 
 

15.0 

 
26.0 

 
16.0 

 
29.5 

 
28.0 

 
27.5 

FW  SP        su 

 
37.0 

 

 
36.0 

 
33.5 

 

 
29.0 

 
36.5 

29.0 

 
27.5 

 
30.0 

 
23.0 

 

 
27.5 

 
28.0 

 

 
 
 

27.0 

 
28.0 

 
 

37.0 

 

 
36.0 

 
33.5 

 

 
29.0 

 
36.5 

29.0 

 
27.5 

 
30.0 

 
23.0 

 

 
27.5 

 
28.0 

 

 
 
 

27.0 

 
28.0 

FW SP 

 
36.0 

 

 
39.0 

 
29.5 

 

 
49.0 

 

 
 
 
 
 
 

29.5 

18.5 

 

 
30.0 

28.5 

 
30.0 

25.5 
 

 
 
 

16.0 

 

 
28.0 

30.0 

 
 

36.0 

 

 
39.0 

 
29.5 

 

 
49.0 

 

 
 
 
 
 
 

29.5 

18.5 

 

 
30.0 

28.5 

 
30.0 

25.5 
 

 
 
 

16.0 

 

 
28.0 

30.0 

HIST2P34 0201 

HIST2P410201 

HIST2P410301 

HIST2P42 0201 

HIST2P42 0301 

HIST2P510201 

HIST2P510301 

HIST2P52 0201 

HIST2P52 0301 

HIST2P530201 

HIST2P530301 

HIST2P550201 

HIST2P56 0301 

HIST2P610301 

HIST2P62 0201 

HIST2P630201 

HIST2P630301 

HIST2P650201 

HIST2P650301 

HIST2P66 0201 

HIST2P66 0301 

HIST2P700201 

HIST2P71 0201 

HIST2P7l 0301 

HIST2P750201 

HIST2P910201 

HIST2P910301 

HIST2P96 0201 

HIST2P980201 

HIST2P980301 

HIST2P99 0201 

HIST2P99 0301 

HIST2Q90 0201 
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Symbology Undergraduate Course FCEs (Full-Course Equivalents}* andFCE EnrolmentÅÅ:2004 05 to 2011-12 

 
Ccxwse (XXXXXXXX OAOB A· 2004 2005 2006 2007 2008 2009 2010 2011 

r - -_-Å_-.ÅÅ_   
HIST2Q90 0301 

HIST2Q910201 

kml   ,Åw SP 

56.5 

FW SP 

56.5 

FW SP 

 
39.5 

FW SP 

29.5 

39.5 

FW SP 

29.5 

FW SP 

33.0 

22.5 

FW SP        su  SP 

33.0 

22.5 

HIST2Q910301 

HIST2Q92 0201 

HIST2Q93 0201 

HIST2Q93 0301 

HIST2Q94 0201 

HIST2Q95 0201 

HIST2Q96 0301 

HIST2Q97 0201 

HIST2Q97 0301 

HIST2Q98 0201 

HIST2Q98 0301 

 
 
 
 
39.0 

 
 
 
 
39.0 

38.0 

39.0 

 
 

 
30.0 

38.0 

39.0 

 
 

 
30.0 

 
 
 
 
39.0 

 
24.0 

 
17.5 

 
 
 
 
39.0 

 
24.0 

 
17.5 

28.0 

 
 
27.5 

 

 
 
23.0 

28.0 

 
 
27.5 

 

 
 
23.0 

28.5 

 

 
 
27.5 

28.5 

 

 
 
27.5 

 
 
25.0 

 
 
 
 
24.0 

 
25.5 

 
 
25.0 

 
 
 
 
24.0 

 
25.5 

 
 

 
30.0 

 
 
25.5 

 
 
21.0 

 
 

 
30.0 

 
 
25.5 

 
 
21.0 

 
 
27.0 

 
 
27.0 

 
YeoriiFas 

HIST3F20 0101 

HI5T3POO 0201 

HIST3POO 0301 

HIST3P05 0201 

HI5T3P08 0201 

HI5T3P08 0301 

HIST3P09 0101 

HIST3P09 0301 

HI5T3P15 0101 

HIST3P15 0301 

HIST3P16 0101 

HIST3P16 0301 

HI5T3P18 0101 

HIST3P18 0301 

HI5T3P110101 

HIST3P210301 

HI5T3P15 0301 

HIST3P30 0101 

11.5       0.5 

58.0 

21.0 

 
18.5 

 
 

 
15.5 

12.0 

58.0 

21.0 

 
18.5 

 
 

 
15.5 

14.0     0.5 

28.0 

 
20.0 

 

 
 
 
 
 
 
27.0 

31.5 

14.5 

28.0 

 
20.0 

 

 
 
 
 
 
 
27.0 

31.5 

15.0       0.5 

 
 
16.0 

 
18.5 

 
 
21.5 

 
25.0 

 

 
 
31.5 

 
 
15.0 

31.0 

15.5 

 
 
16.0 

 
18.5 

 
 
21.5 

 
25.0 

 

 
 
31.5 

 
 
15.0 

31.0 

15.0     1.5 

38.0 

18.0 

 

 
 
20.0 

 
 

 
18.0 

 

 
 
19.5 

16.5 

38.0 

18.0 

 

 
 
20.0 

 
 

 
18.0 

 

 
 
19.5 

13.0     0.5 

 
19.0 

 
 

 
19.5 

 

 
 
 
 
 
 
9.5 

 
33.0 

13.5 

 
19.0 

 
 

 
19.5 

 

 
 
 
 
 
 
9.5 

 
33.0 

10.5     0.5 

49.0 

 
 
 
 
 
 
 
17.5 

11.0 

49.0 

 
 
 
 
 
 

 
17.5 

12.5       0.5 

43.0 

 
15.5 

 
 
16.5 

 
 
 
 
18.0 

 

 
 
14.5 

 
29.5 

13.0 

43.0 

 
15.5 

 
 
16.5 

 
 
 
 
18.0 

 

 
 
14.5 

 
29.5 

10.5       1.0 

34.0 

 
 
 
 
18.0 

 
19.5 

 
 
19.0 

36.0 

 
 
17.5 

11.5 

34.0 

 
 
 
 
18.0 

 
19.5 

 
 
19.0 

36.0 

 
 
17.5 
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1 

SP        su    FW SP 

HIST3P30 0301 

HIST3P33 0201 

HIST3P34 0201 

HIST3P34 0301 

HIST3P3S 0201 

HIST3P3S 0301 

HIST3P40 0201 

HIST3P40 0301 

HIST3P45 0201 

HIST3P48 0201 

HIST3PSO 0101 

HI5T3P52 0301 

HIST3P56 0201 

HIST3P60 0201 

HIST3P60 0301 

HIST3P610201 

HIST3P610301 

HIST3P62 0201 

HIST3P63 0301 

HIST3P64 0101 

HIST3P64 0301 

HIST3P65 0201 

HIST3P66 0101 

HIST3P74 0101 

HIST3P75 0201 

HIST3P75 0301 

HIST3P77 0301 

HIST3P810101 

HI5T3P810301 

HIST3P8S 0101 

HIST3P85 0301 

HI5T3P86 0101 

HIST3P87 0301 

27.0 

 
 
 
 
 
19.5 

 
 
2.5     0.5 

40.0 

 
 
19.0 

 
 
 
 
17.5 

27 

 
 
 
 
 
19.5 

 

 
3.0 

40.0 

 
 
19.0 

 
 
 
 
17.5 

29 5 

 
 

 
31.5 

 
 
29.5 

 
1.0       0.5 

33.0 

 

 
 
17.5 

 
205 

 
19.0 

 
21.0 

 
19.5 

18.5 

29.5 

 
 

 
31.5 

 
 
29.5 

 
1.5 

33.0 

 

 
 
17.5 

 
20.5 

 
19.0 

 
21.0 

 
19.5 

18.5 

 

 
 
 
 
26.0 

 
29.0 

 
0.5        1.0 

 
 
19.0 

 
 
20.5 

 
18.0 

20.5     18.0 

 
 
 
 
20.5 

20.0 

 
 
 
 
30.0 

 

 
 
 
 
26.0 

 
29.0 

 
1.5 

 
 
19.0 

 
 
20.5 

 
18.0 

38.5 

 
 
 
 
20.5 

20.0 

 
 
 
 
30.0 

28 0 

 
 
 
 
19.5 

 
21.5 

 
2.5 

 
19.5 

 

 
 
19.5 

 
 
 
 
 
20.0 

18.0 

 
 
17.0 

 
8.0 

28.0 

 
 
 
 
19.5 

 
21.5 

 
2.5 

 
19.5 

 

 
 
19.5 

 
 
 
 
 
20.0 

18.0 

 
 
17.0 

 
8.0 

 

 
18.0 

 

 
 
 
 
 
22.5 

18.0 

 
 
 
 
 
 
 
9.0 

18.0 

18.0 

 
17.5 

18.5 

 
 

 
20.5 

 

 
18.0 

 

 
 
 
 
 
22.5 

18.0 

 
 
 
 
 
 
 
9.0 

18.0 

18.0 

 
17.5 

18.5 

 
 

 
20.5 

3 

8.5 

 
 
18.5 

 

 
 
200 

 

 
 
17.0 

 
180 

 
 
 
 
 
 
 
 
15.0 

 
18.5 

 
15.5 

3 

8.5 

 
 
18.5 

 

 
 
20.0 

 

 
 
17.0 

 
18.0 

 
 
 
 
 
 
 
 
25.0 

 
18.5 

 
15.5 

 

 
19.0 

16.5 

 
16.0 

 
 
 
 
18.5 

 
 
 
 
 
 

 
8.0 

18.5 

 
 
16.0 

 
18.0 

 
 
14.0 

 

 
19.0 

16.5 

 
16.0 

 
 
 
 
18.5 

 
 
 
 
 
 

 
8.0 

18.5 

 
 
16.0 

 
18.0 

 
 
14.0 

31.0 

 
15.5 

 
 
 
 
 
18.0 

 
 
18.5 

 
 
 
 
 
 

 
7.5 

18.5 

 
 
 
 
 
17.0 

31.0 

 
15.5 

 
 
 
 
 
18.0 

 
 
18.5 

 
 
 
 
 
 

 
7.5 

18.5 

 
 
 
 
 
17.0 
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2004  200S  2006  2007  2008 2009  2010  2011 

r -- -_Å-_ÅÅ_.   kml  ,Åw 
HIST3P89 0201 

HIST3P89 0301 

HIST3P90 0201 

HIST3P90 0301 

HIST3P910201 

HIST3P92 0201 

HIST3P94 0201 

HIST3P97 0201 

 
 
 

 
24.0 

 
16.0 

SP 

 

 
 
 
 
 

21.0 

FW SP 

 

 
16.0 

 
24.0 

 
16.0 

21.0 

FW SP 

 

 
16.0 

 
 

20.0 

FW SP 

 
 
 
 

20.0 

FW SP 

 
16.5 

 
7.0 

FW SP 

 
16.5 15.5 

 
7.0 

FW SP        su 

5.5 

15.5 

 
FW 

5.5 

SP 

 
13.5 

 
20.0 

 
 
13.5 

 
20.0 

HIST3P98 0201 

HIST3P98 0301 

HIST3P99 0201 

 
20.5 

 
20.5 

26.0 26.0 18.5 18.5  
20.0 

 
20.0 

180 18.0  
16.5 

 
16.5 

17.5 

 
9.5 

17.5 

 
9.5 

HIST3P99 0301 

HIST3Q910301 

HIST3Q93 0201 

HIST3Q93 0301 

HIST3Q94 0201 

HIST3Q94 0301 

HIST3Q97 0201 

HIST3Q97 0301 

HIST3Q98 0201 

HIST3Q99 0201 

HIST3Q99 0301 

HIST3V900201 

9.0 

18.5 

 
 

 
9.5 

 
21.5 

9.0 

18.5 

 
 

 
9.5 

 
21.5 

 

 
 
20.0 

9.5 

 

 
 
20.0 

9.5 

10.0 

 
29.5 

 
21.0 

 
10.0 

 
 
17.5 

10.0 

 
29.5 

 
21.0 

 
10.0 

 
 
17.5 

 

 
 
19.5 

 
19.0 

 

 
 
19.5 

 
19.0 

9.0 

 
 
28.5 

 
 
 
 
 
19.5 

17.5 

9.0 9.0 

 
 
28.5  26.5 

 
10.5 

 
9.0 

 
 
19.5 

17.5 

9.0 

 
 
26.5 

 
10.5 

 
9.0 

 
 
 
 
 
 

 
18.5 

 
 
 
 
 
 

 
18.5 

 
 
 
 
20.5 

 
 
 
 
20.5 

------Y---a-r-ii-i-F-C--E-E--n-r-l-.------ ----3-3--7-.0----2-1--.5  ----3-5-8--.5 ----3-9-2-.-0----2-1-.-5-----4-1-3-.-5-----4-9-6-.-5----1-9-.-0-----5-1-5-.-5-----3-4-4-.-0-----0-.0 ----3-4-4--.0  ----3-5-9--.0-----0--.0 ----3-5-9--.0-----3-2-6--.0-----0-.-0-----3-2-6--.0-----3--2-2-.-0----0--.0-----0-.0 ----3--2-2-.0 ----3-1--5-.0----3-6--.0-----3-5-1-.-0 

Y ar iiiFas 

HIST4F010101 

HIST4F30 0101 

8.5 1.0 9.5  9.5      1.0 

 
7.0 

10.5 

 
7.0 

12.0       1.0 

 
8.0 

13.0 

 
8.0 

9.5 

 
8.0 

9.5 

 
8.0 

10.0 

 
8.0 

10.0 9.0 

 
8.0 11 0 

9.0 

 
11.0 

9.5 

24.0 

2.0 

9.5 

24.0 

2.0 

9.0       0.5 

20.0 

9.5 

20.0 

HIST4F99 0101 

HIST4M00 0101 

HIST4P010101 

HIST4P08 0301 

HIST4P10 0301 

HIST4Pll 0301 

13.0 13.0 14.0 14.0 11.0 

1.0 

11.0 

1.0 

 
 
11 0 

 
 
7.0 

 
 
11.0 

 
 
7.0 

 

 
 
11.0 

10.0 

 

 
 
11.0 

10.0 

 
Frequency Course Oetaii.CourseOetail Page 5 of8 

Symbology Undergraduate Course FCEs (Full-Course Equivalents)ÅandFCE EnrolmentÅÅ:2004-05 to 2011-
12 

Office of Institut onalAnalysis 

 
Course (XXXXXXXX OA06 A· 

---,,....,. .. .,.·, ,.., ..·- kml---lfW 

HIST4P18 0301 

HIST4P26 0201 

HIST4P29 0301 

HIST4P33 0301 

2004 

SP FW 

2005 

5P  FW 

2006 

SP 

2007 

FW SP  FW 

2008 

SP  FW 

2009 

5P 

 

 
FW J.OSP 

 
3.0 

10.0 

9.0 

2010 

su 
 
rotal   . FW 

1 
7 0 

3.0 

10.0 

9.0 

 
 
 
2.5 

 
9.5 

2011 

SP 

 
 
 
2.5 

 
9.5 

HIST4P34 0301 

HIST4P3S 0201 

HIST4P36 0301 

HIST4P38 0201 

HIST4P38 0301 

HIST4P410201 

HIST4P410301 

HIST4P42 0301 

HIST4P43 0201 

HIST4P44 0301 

HIST4P47 0301 

HIST4P48 0201 

HIST4PSO 0201 

 
 

 
7.0 

 
 

 
7.0 

 

 
 
7.5 

 
 
9.0 

 
8.5 

 

 
 
1.0       0.5 

 

 
 
7.5 

 
 
9.0 

 
8.5 

 

 
 
1.5 

100 

9.5 

9.0 

10.0 

9.5 

9.0 

9.5 

10.0 

 

 
 
9.0 

 
9.5 

 
 
7.5 

 
1.0 

9.5 

10.0 

 

 
 
9.0 

 
9.5 

 
 
7.5 

 
1.0 

 
 
9.0 

 
 
 
 
 
10.0 

 
4.0 

1.0 

 
 
9.0 

 
 
 
 
 
10.0 

 
4.0 

1.0 

HIST4PS0 0301 

HIST4P56 0201 

HIST4P57 0201 

HIST4P64 0201 

HIST4P67 0201 

HIST4P90 0301 

HIST4P99 0101 

HIST4P99 0201 

HIST4P99 0301 

HIST4V07 0201 

HIST4V07 0301 

HIST4V08 0201 

HIST4V09 0301 

HIST4V100201 

HIST4Vll 0201 

HIST4V12 0201 

 
 
 
 
 
 
 
 
 
 
 
 
9.0 

 
 
 
 
 
 
 
 
 
 
 
 
9.0 

 
 
 
 
 
 
 
 
 

 
10.5 

 
 
 
 
 
 
 
 
 

 
10.5 

 

 
 
 
 
 
 
 
 
 
12.0 

 

 
 
 
 
 
 
 
 
 
12.0 

 
 
 
 
 
 
3.0 

2.5 

 
9.5 

 
 
 
 
 
 
3.0 

2.5 

 
9.5 

1.0       0.5 

 
 

 
1.5 

 
1.5 

2.5 

 
 
9.0 

 
 
10.0 

1.5  3.0       1.0 

 

 
 

8.5 

1.5 

 
1.5 

2.5  12.0     o.s 
 
 
9.0 

 
 
10.0 

4.0 

 

 
 
8.5 

 

 
 
12.5 

1.0 

5.0 

 
 
 
 
2.0        2.0 

1.5 

9.0 

 
 
 
 
 
0.5 

1.0 

5.0 

 
 

 
0.5 

4.0 

1.5 

9.0 

 
 
9.5 

7.0 

 

 
 
1.5       0.5 

3.0       0.5 

 
 
9.5 

7.0 

 

 
 
2.0 

3.5 
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